
An Open Access Journal 
ISSN: 1068-3844 

Multicultural Education 
                                                     Research Article  

 Homepage: www.MC-caddogap.com  

 

IMPACT OF THE SCHOOL GOVERNING BODIES' 
COLLABORATION ON SCHOOL FINANCIAL MANAGEMENT IN 

SOUTH AFRICAN SCHOOLS 
 

Sibongamandla S. Dlomo, Alan B. Buthelezi & Hlengiwe R. Mhlongo 
Educational Foundations and Management, University of Zululand, South Africa 

Oluwatoyin Ayodele Ajani  
Social Sciences Education, University of Zululand, South Africa  

 
A B S T R A C T A R T I C L E I N F O 
The South African Schools Act 84 of 1996 requires School Governing Bodies 
(SGBs) to take responsibility for the management of school finances. However, 
research has revealed that many SGB members in South African rural schools lack 
the necessary knowledge and financial skills to effectively and efficiently manage 
the school’s finances. This qualitative study employed semi-structured interviews to 
explore factors that drive or hinder good collaboration amongst the Principals, SGBs, 
and the finance committees in the iLembe District schools, KwaZulu-Natal Province. 
The data from the 12 purposively selected Principals, SGBs, and teachers who were 
members of the Finance Committee from four rural schools in various circuits, were 
thematically analyzed and findings were interpretively presented. Findings revealed 
that collaboration between members of the SGBs, principals, and finance committee 
members on school finances is inadequate and meetings are not regular on school 
financial management. It is therefore recommended that more supporting structures 
and enabling opportunities should be created to enhance effective communication 
and teamwork amongst these members of the School Finance Committee. 
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1. BACKGROUND TO THE STUDY 

The school system is an organization that requires finances for the management of various activities of a 
school (Mestry, 2019). According to Joubert and Bray (2017), expenditures of schools are funded by income 
generated or grants allocated to schools by the government. Both income and expenditure of schools are 
managed in the school financial management (Basson & Mestry, 2019). Studies have established that despite 
considerate state funding, many public schools are not functioning at their optimum, and learner performance is 
generally of a low standard (Cebekhulu, 2016). In South Africa, just like many countries, many initiatives such 
as decentralization, a delegation of obligations in roles, community participation, building relationships, and 
accountability in schools have impacted the school as an organization as well as the structures of the school 
system (Mestry, 2019).  

 

Various interactive systems within education have influenced dynamic associations and collaborations 
among participants in schools (Murphy & Halinger, 2013). Thus, collaboration may be viewed as a cardinal to 
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these inclinations. The Finance Committee in every school is put in place to support the workings of the SGB 
and most importantly the Finance Committee plays a prominent role in the financial issues of schools. Campher 
(2020) remarks that to execute Section 30(1) of the SASA, the SGB may set up ad-hoc committees, such as the 
finance committees and fundraising committees that can work and support them in decision-making, to promote 
effectively the financial management of the school.  The SGBs are also allowed to co-opt individuals who are 
not associates of the SGB, and who possess skills, competencies, and experiences in financial administration. 
Therefore, the collaborative approach requires adequate communication between the SGB and Finance 
Committee, as well as between the two groups and the school principal.   

As the SGBs and the finance committees in schools struggle with the proper approach to manage their 
school resources expeditiously and efficaciously, it is crucial to reverberate on the concerted relationship that 
society anticipates from them. This is to establish whether there are significant gaps between these expectations 
and the current practices. Understanding the function of each person and how they work together to address 
financial issues at school, is crucial to comprehend how financial resources are managed. Financial supervision 
in particular works to meet the school’s needs, and educational instructions, obtain funds per needs’ assessments 
and manage funds acquired legally. 

According to Gallie (2021), financial management in education refers to the allocation and use of resources 
to deliver high-quality educational services and foster learners’ achievement. Owen (2016) asserts that having a 
solid financial understanding is a fundamental ability that all managers need to possess. Allocating funds and 
articulating objectives, prospects, and priorities are among many financial supervision abilities that are required. 
The fundamental financial competencies needed as school principals must be mastered by all managers. 
Financial proficiency is an acquired skill that shows competencies and effective financial management 
techniques (Campher, 2020). It is, therefore, critical that financial proficiency is implemented within the 
education system. However, the level to which it is practiced needs to be evaluated.  

 

It is very important that all the stakeholders who are responsible for the financial management of the 
schoolwork collaboratively exercise these skills. Without building rapport, there is a distinct risk that some role-
players may feel sidelined and remain silent and uninvolved. Richards (2021) states that commitment is central 
to a collaborative process. Firstly, partners must be committed to the idea and value of working with others. This 
commitment assumes a certain humility as partners acknowledge that they cannot effectively complete the 
project alone. Secondly, after the initial stages of negotiation, they must be committed to the project goals and 
their collaborative partners. Collaboration creates opportunities for working together and contributing to the 
partnership among all role-players. In the context of the South African education system, it can be argued that 
collaboration among the various role-players such as the principal, finance committee members, and SGBs is a 
prerequisite for the achievement of long and short-term goals (Campher, 2020). Where the SGB lacks the 
necessary skills and knowledge that are needed for the effective management of school finances, then members 
of the SMT may contribute. Principals, parents, and teachers need to ensure mutual relationship and 
understanding, as partners for the benefit of the school and learners. This collaboration improves the efficient 
use of resources in educational services. Thus, self-managed schools foster collaboration and facilitate sound 
financial decision-making. 

 

2. LITERATURE 

The Schools Act (Republic of South Africa, 1996) provides for decentralized education, giving local 
communities the authority to govern or self-manage schools (Joubert & Bray, 2017). Hargreaves (1994), as cited 
in Govindasamy (2009), posits that self-managed schools imply greater collective responsibility of stakeholders 
in schools to implement centrally defined governance mandates. Self-management thus places greater reliance 
on authentic collaboration among key role-players. Collaboration is an essential ingredient for effective 
management structures, and principals alone cannot effectively manage their schools. Using distributive 
leadership to achieve school goals, school leaders delegate various duties and responsibilities to individuals 
(teachers), teams, or committees. According to the South African Department of Basic Education (2005), the 
role of the Finance committee is to oversee the usage of the finances of the school. It exists to support the SGB 
in financial management within the educational system. 

 

According to the South African Department of Basic Education (2005), the role of the Finance committee 
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is to oversee the usage of the finances of the school. It exists to support the SGB in financial management within 
the educational system. Bisschoff and Mestry (2017) posit internal declarations on financial school 
administration issues are essential to ensure that all internal investors are aware of when to submit ideas and 
how to spend funds allocated to the school. The financial budget is the only essential document for 
communicating fiscal school management to internal investors, together with the school's fiscal strategy 
(Bisschoff & Mestry, 2017; De Bruin, 2014). This highlights the advantages of financial supervision within the 
education system. Financial monitoring is a process that involves several different steps. A school's financial 
administration process ensures that the SGB and Finance committee, with the principal acting as the leader, 
plan, coordinate, assign, and manage the school's resources in a way that will help it achieve its goals. Financial 
supervision in education, according to Cebekhulu (2016), is economics and bookkeeping skills that are useful to 
schools, in addition to a broad branch of instruction that combines various disciplines as part of the organization.  

The school's primary interest should be the exclusive consideration in all financial decisions and 
statements. Given this, the administration and SGB are essential to the financial health of the school and should 
ensure that the school is given priority when allocating resources.  

 

Financial monitoring is a process that involves several different steps, principals typically have to do 
several tasks at their schools, in addition to their regular responsibilities (Mokoena, 2013). The role of an 
employee or staff member is understood to be a defined set of expected behavioural guidelines associated with a 
certain employment position in a group or institution. The establishment and administration of various schools 
are within the purview of the principals. The principals, by their position, take on a leadership role in managing 
a school daily (Hellriegel et al., 2007).  The Government Gazette (2006: No. 29311) states that the principal is 
an accounting financial officer and is responsible for the management of the finances. The principal is also 
tasked with accepting duty for the management of the obligations of the school, and similarly to direct available 
operational capital proficiently and sparingly. The principal oversees the routine running of the school and has to 
comply with various regulations communicated by the DBE and this sounds incorrect to the SGB (DBE, 2013: 
43).  

Mestry (2013) indicates that when it comes to financial difficulties, the principal believes to have better 
power numerable school accounts and archives retained accurately. He further states that the principal has to 
allocate resources for the sole advantage of pupils, with approval from the applicable assemblies. This highlights 
that principals play a partial role similar to that of a financial supervisor, but they may require additional 
assistance to address financial matters effectively. However, principals cannot do this alone, hence, working 
collaboratively with other stakeholders within the school is always ideal for the smooth management of school 
finances. The additional assistance may take the form of a designated financial manager. According to 
Mpolokeng (2011), a finance manager's role is similar to that of a school principal in that they are expected to 
follow specific procurement procedures. No variation may be tolerated. It should be noted that, despite the 
principal's responsibility being connected to that of a financial manager, there are ways that are objective and 
obvious that aid in creating a system that will manage the valuation of all key capital jobs successfully. 
Mpolokeng (2011) reveals that before a final pronouncement is complete on the venture to admit accountability 
for the operative, disciplined and transparent utilization of the resources and reserves of the school is to be held 
responsible for the collection of all cash that is unsettled to or billed to the subdivision and to be absent from 
unfulfilling and uneconomical spending and harms consequential from unlawful behaviour. Apart from the 
principal, Mestry and Bischoff (2019) mention that the finance officer is also part of the financial backbone of 
the school and that the finance officer is the accountant of the school. 

Du Plessis (2012) adds to the duties of the finance officer and mentions some of the managerial obligations 
that the finance officer deals with. For example,  the transcription of all monetary communications and 
informing the finance committee members or treasurers of all financial difficulties; guaranteeing that the school 
account is managed in agreement with the instructions of the SGB or Head of Department of Education; 
supervision of cash and petty cash dealings; and execution of numerous other responsibilities connected to the 
finances of the school (Mpolokeng, 2011). The following information must be provided to parents or legal 
guardians when a learner is admitted to a community school. The annual school fees that must be paid and the 
procedures for applying for exemption from school fees; the fact that the parent or legal guardian is legally 
required to pay back school fees, except for learners completely exempt from payment. 

Mestry (2019) claims that in South Africa, educational drift such as decentralization, the displacement of 
obligation in office, community engagement, the structure of partnerships, and accountability in schools resulted 
in dynamic associations and a structure of fundamental interaction among associates in the school. Collaboration 
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is cardinal to each of these drifts. As principals and SGBs wrestle with the need of managing their school’s 
financial resources expeditiously and effectively, it is crucial to reverberate on the collaborative relationship that 
society anticipates of them. The principals and the SGBs have collaborative activities that society requires from 
them, which demand them to prepare a communal network of trustworthy collaboration for SGBs in school 
administration. Hence, schools must initiate and keep up a collaborative state between principals and SGBs, 
through common trust, cooperation, collaborative selection-making, open communication, and cooperation. 
Additionally, the SGB of a school has primary power concerning the finances of a school. Mestry (2014) 
remarks that a Finance Committee should be fashioned to contribute its capabilities to the SGB. The researchers 
agree with Mestry (2014) because more than contributing, the Finance Committee should play a lead role in the 
management of the finances of the school. Mncube and Mathabane (2013) comment that rendering to Section 
30(1) of the SASA, the SGB may institute boards comprising a finance working group and an executive working 
group.  

Therefore, if the SGBs are also able to assign individuals who are not associates of the SGB to the Finance 
Committee, basically on their proficiency, capability, and know-how in finance management and administration, 
it is deemed to confuse. The SGB, however, should have a member who is presiding at each of these working 
groups or committees. As a result, the onus for adequate financial management in schools will therefore depend 
on the collaborative effort of the Finance Committee which may include the principal, financial support staff, 
and the SGB. Mokoena (2013) posits that the finance committee should regulate income and expenditure in a 
school. In concurring with Mokoena (2013) the working group should guarantee that proceedings are held in 
reserve, there is liability and accountability for all reserves and fundraising undertakings, there is a self-
determining audit and the SGB is well-versed and supports the financial declarations. The role of this 
collaborative effort will be completed easily with the existence of an economic strategy at the school. This 
working group needs to facilitate consistent gatherings to deliberate on economic problems.  

The DBE (2013) sets out conditions that the Finance Committee should assist the school with a variety of 
elevated skillset tasks. These include total regulation of school funds; putting together the financial plan per 
annum; approving all spending (according to the financial plan); directing methods of fundraising; contributing 
to the preparation of yearly financial declarations; ensuring corresponding entries on financial accounts 
internally; proposing the selection of an auditor and whom they would prefer; guiding the SGB on what to set as 
the school fee for each learner, and guiding the SGB on exceptions for school fees. Xaba (2011) elucidates that 
the role of the principal in the Finance Committee is not to accommodate a normal position within the SGB but 
to act as an accounting officer, whose pronouncements are critical in the employment of financial 
determinations and procedures in use at SGB and finance committee level. 

According to Heystek (2013), the Finance Committee's composition may include the financial officers for 
the principals of the schools, parents, teachers, and non-teaching employees. This working group shall consist of 
a minimum of eight colleagues, with an SGB associate serving as the presiding officer. The financial 
officer/treasurer is required to maintain accurate records of all transactions and create documentation for the 
auditors, according to Mxuma (2016). The establishment and operation of a finance committee will lead to new 
financial strategies that might be helpful in the educational environment. According to Botha (2013), a 
respectable financial strategy recognizes and pronounces the principles and the elementary ideologies to be 
functional to detailed prerequisites in schools. In concurring with the above, Du Plessis (2013) further posits that 
the financial strategy may vary according to the school, but ought to be used as the recommendation for all 
monetary concerns at the school. Botha (2013) is of a belief that financial strategy should not merely set a route 
forward but should also provide additional support. Botha (2013) and Du Plessis (2013) argue that it is essential 
for all parties engaged in the school's financial challenges to actively participate in formulating and 
implementing the financial plan. According to Botha (2013), the financial procedure is viewed as a file that may 
change over time. The school's mission statement is presented at the start of the financial strategy. Undoubtedly, 
the school’s economic strategy has to include information on how to build rules and principles for managing 
resources or finances. The joint efforts of the different pertinent employees are what will determine whether an 
economic strategy is effective. Heystek (2013) asserts that collaboration between the principal, SGB treasurer, 
and finance officer is essential for an effective and efficient finance committee. This is especially sensitive 
because the aforementioned tasks appear to overlap and, inherently, drive the need for supporting financial 
management with clearly differentiated duties. According to Heystek, Botha, and Du Plessis (2013), the 
effectiveness of school finance committees depends on a precise explanation of the group's mandate and 
operating principles, as well as on a cooperative and explicitly stated partnership between the principal, 
treasurer, and finance officer regarding their responsibilities. The accountability of the finance committee must 
therefore be made abundantly clear. This includes a comprehension of what the committee's part is, why it is 
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desirable, and in what way it functions. Therefore, the type of association between the relevant members needs 
to be constructive and motivating (Mestry, 2014). The nature and essence of collaboration as well as its 
implication are discussed in the text below.  

 

3. THEORETICAL FRAMEWORK 

The Collegial Model, as an aspect of collaboration, was appropriately selected as the theoretical framework 
to underpin this paper (Bush, 2011). The emphasis of collegial models is that authority and decision-making 
should be distributed among some or all of the organization's members. Collegial models presuppose that 
organizations establish policy and reach consensus through a consensus-building process. Members of the 
organization who are believed to share a common view of the institution's goals may hold some or all of the 
power (Mestry & Govindasamy, 2013). The Collegial Model, according to Coleman and Anderson (2000), 
supports the idea of participatory, consultative, and collaborative leadership as well as shared decision-making, 
hence promoting cooperation among various role actors. According to Bush (2011), collegial models presuppose 
that organizations decide on their policies and make choices through a process of discussion that results in 
agreement. Power is shared among some or all members of the organization who have a common understanding 
of the institution's objectives through a collegial model. Little (1990), in Bush (2011: 12) writes that "much is 
gained when teachers work together," and in the case of the cooperative connection between the Principals, 
SGB, and Finance committee members this is certainly true. The management of resources, according to 
Anderson and Lumby (2005), is a crucial component of group decision-making. This suggests that to make sure 
that financial resources are managed efficiently, the principals, Finance Committee members, and SGB must 
work together during the decision-making process. Hargreaves (1994) lists various collaborative principles 
which include: 

 Eliminates duplication of effort: Activities are coordinated and roles are distributed among all 
participants, increasing efficiency. Genuine cooperation enhances productivity, which 
considerably enhances the management of financial resources.  

 Decreases workload: The knowledge of role-players is shared and integrated, which lightens the 
burdensome workload. Additionally, it combines the collective wisdom of the principals, Finance 
Committee, and SGBs; as a result, everyone involved grows and learns from one another.  

 

4. METHOD 

This study adopted a qualitative methodology to acquire appropriate information that provided answers to 
the research questions, using the interpretative paradigm. The participants were purposively selected, as they 
possessed appropriate information for the study (Creswell, 2014). To fully understand how the participants in 
the elementary schools in iLembe District managed the school finances, in-depth semi-structured focus group 
interviews were held.  Qualitative research focuses on locating and addressing difficulties relating to participants 
in their particular circumstances (Galdas, 2017). This study anchored on the interpretative paradigm to 
understand the duties and experiences of finance committees and principals regarding financial management. 
The research generated rich data that evaluated stakeholders’ collaboration in school finance.  

The target population of this study comprised 285 primary school principals in the iLembe District of the 
province of KwaZulu-Natal. This district has four circuits namely, Lower Tugela, Ndwedwe, Maphumulo, and 
Stanger.  Four schools were selected as a sample from Stanger Circuit. In the selection process, the researchers 
considered the socio-economic aspect of the learners, multifariousness, level of government support, and 
accessibility of the school before choosing the schools to be researched. Thus, a total sample of 12 participants 
which made up of 4 principals, 4 members of the finance committee, and 4 SGB chairpersons.  Engaging school 
principals and Finance Committee members in one-on-one interviews allowed them to feel comfortable enough 
to reveal the concerns and pressures that they faced from financial perspectives. The focus group interview was 
used for the SGB chairpersons of these four schools. This study adopted the principles of non-probability 
sampling, which is an unsystematic sampling method to avoid bias. A list of schools that fall under Section 21 in 
four circuits of the iLembe district was requested from the Education Management Information System (EMIS) 
unit, KwaZulu-Natal Department of Education office. The research questions in the interview schedules were 
also translated into IsiZulu to ensure proper understanding and to allow the SGB participants to express 
themselves freely. The SGB participants were encouraged to speak in their vernacular languages during 
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interviews to express information that addressed the research questions if they were not comfortable doing so in 
English. The participants were invited to one of the schools for the interviews at their convenient times and 
settings. Permission to use the school and the participants were granted by the Department of Basic Education 
and the principals. The interviews were audio-recoded using a voice recorder to accurately capture the 
participants’ comments. The audio-recorded data were transcribed and given to the participants, to validate their 
information. Thematic analysis of the transcripts was further translated into coded, to generate themes for the 
presentation and discussion of findings. Braun and Clarke (2019) opine that thematic analysis is an approach or 
systematic method to identify, analyze and report generated patterns within the collected data.  

The participants were provided with informed consent forms and interview guides. Their voluntary 
participation was also highlighted to them, as well as their right to withdraw at any stage of the study.  

 

5. FINDINGS AND DISCUSSIONS 

Based on the data analysis for the study, to ascertain how the Principals, SGBs, and the Finance Committee 
members collaboratively contribute to school financial management, it is established that implementation of 
SASA and various other policies of the Departmental are employed by schools to manage school finances. 
Participants’ comments are coded as follows:  Finance Committee Member = FC1- FC4; School Governing 
Body Member =SGB1 - SGB 4; Principals = P1- P4; and School = Sch A- Sch D.  

 

Theme 1: School Governing Body and Finance Committee’s roles and duties 

Participants were asked to explain the roles and duties of the SGB and the Finance Committee in school 
finance. The participants highlighted various roles played by members of these groups. Within this context, the 
participant SGB 1 in Sch. B in a focused group discussion expressed the view that: 

I think we are really uninformed because as I have said, it is usually the principal that comes back and 
informs us of our roles. I think he uses the money responsibly to improve the school although some of the 
reports we don't get formal (SGB 1 in Sch. B). 

Thus, it is evident that members of the finance committee do not understand their roles and functions, 
probably because of their lack of financial management training skills. Another participant also highlighted the 
fact that SGB members are illiterate may be the reason why the principals take full charge of all the financial 
management duties:  

Also, most of us as SGB members’ asifundanga (are illiterate) …. we were just selected to represent the 
parents and now there are many duties given to us, which we are quite not familiar with… (SGB 2 in Sch. B). 

The participants in School C do not see a need for their roles in financial management since they feel as if 
their roles are not recognized in the committee:  

I sometimes feel like my role in the finance committee is not really that much needed or recognized. 
Because usually the principal handles almost everything and at times he only gives updates to the SGB 
members, and I only hear of the updates in the meetings. But in some cases, they just report to us by mouth 
(SGB 3 in Sch. C). 

Corruption or lack of transparency was also revealed by one of the participants as a limitation to the 
effectiveness of school finance management: 

There is no really any proof of where the money was used. We just hear about a certain amount that was 
used and we do not really know where it was used (SGB 4 in Sch. B). 

This suggests that most SGB members are unaware of their responsibilities in overseeing the financial 
operations of the schools and that many principals predominate the committee. Therefore, a lack of 
understanding of their expected tasks and responsibilities may lead to or be the cause of the mismanagement of 
all the school's financial concerns. They won't be able to provide useful advice on financial issues including 
delivering a quarterly financial report and keeping track of expenditures and income about the school's budget. 

Although the South African Schools Act (SASA), 16 of 1996 (RSA 1996) specifies the roles and 
responsibilities of SGBs, the SGBs' narratives revealed that they did not comprehend their responsibilities as 
members of the school finance committee. However, the findings indicated that the principals play dominant 
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roles over finance committees and SGBs, while members of the SGBs and the Finance Committee only play a 
subservient role. The governing body’s roles and duties imply that they are responsible for the management of 
school finances by controlling school expenditures and funds, setting up a fiscal budget yearly, administration of 
school-generated fees, conformity with all financial regulations and records, the appointment of qualified school 
accountants and supplementation of the resources for schools. The principals and the SGBs have collaborative 
activities that render smooth operations of school finance (Mestry, 2016).  

The school principals are required to prepare procedures of trustworthiness in collaboration with 
authorized SGB members on school governance.  The findings from the SGBs in schools B and C revealed that 
the roles, responsibilities, and functions of SGBs contribute to school finance management. These functions and 
roles of the SGBs regarding school financial management are not limited to financial accountability and school 
governance alone but also extend to the way they relate with other structures such as the principals and the 
finance committee members on school finance management. The school principals mainly serve on the SGB as 
ex-officio and manage the daily activities of the school on behalf of education authorities. The participants 
mentioned that they are not fully entrusted with the finances of the school. It is mostly the principals who 
perform the finance management duties within the schools. This concurs with the study of Bagarette (2012), 
who established that some members of the SGBs need to understand their functional roles as they apply to 
school finance. In the same vein, Xaba (2021) submits that some members of SGBs are not clear about their 
functions and responsibilities. 

 

Theme 2: Collaborative relationships 

To accomplish organizational shared goals, two or more people must work together to form collaborative 
connections. The relationship that the SGBs and the Finance Committee must forge to successfully impact the 
financial management of the school is related to this subject. The findings from the semi-structured interviews 
with the finance committee members, SGBs, and principals indicated convergent opinions, regarding the 
cooperative ties that exist between SGBs and finance committees. One of the participants mentioned that there 
was mutual trust and understanding in the school when managing school finances:  

Yes, there is trust and there is this mutual understanding between the SGBs and the principal and the 
financial management (FC 1 in Sch. A). 

A participant in School B mentioned that they support each other on the committee. Support in this regard 
is an indication that people are working collaboratively on a certain project; this is how one finance committee 
member responded:   

When deciding on school finances, we always support each other as a committee. Because the principal 
always carries everyone along on any decision, therefore, we also give him all the support based on the way he 
relates with us (FC2 Sch. B). 

Moreover, another participant in school C highlighted that there was communication between the 
stakeholders, such that the principal provides up-to-date information about the finances of the school:  

I think there is mutual understanding among the finance committee because everyone understands each of 
their roles and responsibilities. The principal also provides adequate information and updates to the SGB 
members. Although not much recognition is given to the finance committee, I can say categorically that there is 
mutual trust and understanding between the school management team (FC 3. Sch C). 

The participants talked about many kinds of connections and how they affect how schools manage their 
finances, including the mutual trust and understanding between the SGBs and the finance committees. The 
responses from the finance committee indicated that all SGB members, the finance committee, and the 
principals were responsible for deciding on any school finance issue, which could be the reason for the support 
provided to the schools for their smooth running. 

It may be inferred from the opinions of FC 1, FC 2, and FC 3 that the principals, SGBs, and school finance 
committees had cooperative relationships based on mutual trust and understanding. These findings show that the 
foundation of a cooperative partnership to improve efficient and effective school financial management in public 
primary schools in the iLembe district is mutual trust and understanding. Therefore, collaborative relationships 
enhance support for stakeholder partnerships, teamwork, and decision-making support, particularly when they 
are based on a mutual, trusted, and understanding relationship. These findings support Basson and Mestry's 
(2019) assertion that SGBs must foster collaborative connections with SMT members and are crucial. Similarly, 
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Tsuari (2011) establishes that the effectiveness of any school is based on a healthy relationship developed 
between SGBs and SMT members, including principals. The Schools Act of the Republic of South Africa, 
[SASA] (1996) incorporates parents, principals, teaching staff, and non-teaching staff as members of the SGB. 
Van Oord (2013) emphasizes the view that obligation is fundamental to collaborative progression. All members 
should be enthusiastic and willing to work with others. Collaboration is beneficial to promote collective working 
for better opportunities for partners who are key role-players in a system. 

The study also highlighted the degree of cooperation between SGBs and school administrators, which 
varies from school to school; it is clear that certain school principals and their SGBs collaborate to achieve the 
goals of the school. While some principals were unable to benefit from SGB assistance. The school's financial 
management is regularly supported by the district office, according to the principals. However, this support 
varies because the schools continue to lack the necessary financial know-how. The release of crucial material 
demonstrates that the district office does not provide enough support for some principals. Decentralization, 
according to several principals, increased their workload without necessarily alleviating their schools' financial 
problems. In conclusion, the research has shown that regardless of the SGBs’ deficiency of expertise, the 
principals have continued to benefit from healthy collaborative relationships with SGBs and the finance 
committee members. The SGBs hold regular meetings as specified by the regulations of SASA. The SGB 
meetings are held four times yearly while those of the SGB executives are held monthly. Issues affecting 
different schools are discussed during the SGB meetings, and the issues are different from school to school. The 
finance committees usually hold their meetings once per month. As indicated by the principals, various steps are 
being taken to improve and manage school finances effectively. But still, need more support to improve many 
areas of the school finances. It is requested that the SGBs are well-orientated and prepared for efficient school 
finances. 

 

6. DISCUSSION  

Several studies on school governance have been undertaken (Marishane & Botha, 2004; Xaba & Ngubane, 
2010) to establish findings on school finance management. Bisschoff and Thurlow (2021) agreed that there are 
several challenges faced by SGBs in the management of school finances. Their findings revealed that many 
members serving on SGBs had limited financial knowledge and skills. Botha (2012) and Bush and Heystek 
(2013) highlighted problems experienced between principals and parent members of SGBs. Although the South 
African Schools Act (Republic of South Africa, 1996), clearly defines professional management and 
governance. However, the interpretation of the Act creates a serious conflict between parent members and 
principals in many schools, thus resulting in many dysfunctional schools.  

The appointment of the school treasurer for the SGB was not based on the members' ability in financial 
accounting skills, according to some of the concerns raised by the participants. This affects the SGB's ability to 
manage school funds through good financial management. Additionally, it will lessen the workload of principals 
who act in the capacity of school treasurers, if competent members are appointed to the school finance 
committees. Interview data demonstrated that SGB members lack sufficient training in managing school funds. 
The members also skipped training sessions planned on school financial management, due to their tight 
schedules. SASA (South Africa, 1996) highlights how crucial it is for SGB members to carry out their 
responsibilities in schools effectively. To promote a large turnout, the Department of Education should provide 
weekend training sessions on financial management for SGB members regularly, to enhance the efficient 
management of school finances. The efficient management of the school finances will be aided by the SGBs, 
principals, and members of the finance committee through good working relationships. The goals will be 
accomplished in a system, where the school principal, the members of the finance committee, and the SGB 
members collaborate amicably. The finance committee members indicated that in their schools, there are no 
proofs for payment provided after using the school finances. The use of proofs will promote the proper 
recording of all financial transactions of the schools. Participants identified this as evidence of inaccurate 
accountability and lack of good administration.  

Seemingly, the use of petty cash in the schools is the responsibility of the treasurers appointed by the SGB, 
to control the cash flow of money in schools and is not to be done by school principals. This will allow 
transactions involving petty cash to be properly recorded. Some participants indicated that schools should raise 
more funds through legal and approved means.  
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Conversely, based on the literature review and findings of this empirical study, it is evident that 
collaboration is essential for effective school management. Principals cannot manage their schools in isolation 
but require the efforts of all role-players. Furthermore, the application of the distributive leadership style is vital. 
Findings revealed that very little collaboration between the Principals, Finance committee, and SGB on financial 
matters existed, and where a strong collaborative culture prevailed, the principal acted as a link to facilitate 
collaboration between the principal, finance committee, and SGB on school finances. Although Finance 
committee members were actively involved in the budget process and the monitoring and control of finances, it 
was apparent that in all four schools, no evidence of formal financial delegation to the Finance committee 
members was established. Evidence revealed that only in one school the principal, finance committee, and SGB 
meet regularly to discuss school matters of concern.  

A key factor that emanated from this study entails that the principal is the person that drives a collaborative 
culture and not the SGB. The SGB members should think of ways to increase funding properly and lawfully that 
won't obstruct instruction and learning. Additionally, it is advised that SGB members strictly follow Section 37 
of SASA's guidelines for the management of school funds. To ensure transparency and accountability, monthly 
school financial reports that are provided to the entire SGB membership should be arranged regularly. To 
guarantee accountability and the correctness of cash flows, the statements should be thorough and periodically 
checked. The treasurer or a member of the finance committee should draft this detailed financial statement. 
Conclusively, the study has revealed that regardless of the SGBs’ deficiency of expertise, the principals have 
continued to benefit from healthy collaborative relationships with SGBs and the finance committee members. 
The SGBs should hold regular meetings as specified by the regulations of SASA. The SGB meetings are held 
four times yearly while those of the SGB executives are held monthly. Issues affecting different schools are 
discussed during the SGB meetings, and the issues are different from school to school. The finance committees 
usually hold their meetings once per month. As indicated by the principals, various steps are being taken to 
improve and manage school finances effectively. But still, need more support to improve many areas of the 
school finances. It is requested that the SGBs are well-orientated and prepared for efficient school finances.  

The findings highlighted that inadequate cooperation exists between the SGB members and principals on 
school finance management in primary schools in the iLembe District, even though the participants in this study 
did not like to disclose that much. The appointment of parents as SGB members and also the appointment of the 
treasurers should emphasize their financial expertise or accounting skills. The teachers who serve on the finance 
committees are also not acquainted with their roles. 

 

7. RECOMMENDATIONS 

The following recommendations are provided to strengthen authentic collaboration between principals, 
SGBs and finance committee members in managing schools’ finances effectively and efficiently:  

 The South African Schools Act (Republic of South Africa, 1996) should be amended to provide 
for finance committee members’ activeness in managing school finances. The school management 
should be represented on the SGB – especially on the Finance Committee. Their functions in these 
structures should include the management of LTSMs, the budget process, and the monitoring and 
control of school finances and physical resources.  

 Collaboration between SMT members (specifically HoDs and deputy principals since principals 
are always busy) and SGB members should be formalised by including regular meetings between 
SGB and SMT (at least once per term) on the school’s annual calendar. At these meetings, all 
pertinent aspects related to the financial management of the school should be discussed. This 
collaboration can only result in the more effective and efficient management of schools' finances. 
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